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COLLANA DI STUDI GIAPPONESI

MIGAKU

La Collana di Studi Giapponesi raccoglie manuali, opere di saggisti-
ca e traduzioni con cui diffondere lo studio e la riflessione su diversi
aspetti della cultura giapponese di ogni epoca. La Collana si articola in
quattro Sezioni (Ricerche, Migaku, Il Ponte, Il Canto). Tutti i volumi
sono sottoposti a una procedura di referaggio con doppio anonimato
(double-blind peer review).

La Sezione Migaku (che in giapponese significa “raffinare”, “perfezio-
nare”, “migliorare”) comprende manuali per I'insegnamento delle ma-
terie relative alla cultura giapponese incluse nei curricula accademici
dei corsi di laurea di base e magistrale. La Sezione riunisce opere ideate
e strutturate per offrire agli studenti universitari di ogni livello agili e
utili strumenti di lavoro e di riflessione sulle discipline oggetto dei loro
studi.
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10 Introduction

Introduction

This teaching resource, New Pathways to Japanese, is a
translation of Nuovi Sentieri per la Lingua Giapponese, which was
published in 2022. It is based on innovative methodological
principles whereby the student is encouraged to participate more
actively in the learning process.

With the rapid changes that have been observed in society in
recent years, the human resources required to meet people’s
objectives have diversified significantly. Therefore, it is necessary
to implement a new methodology of teaching by emphasising
approaches that include, for example, active learning.

Those who are involved in language teaching may feel that we
are on the cusp of a paradigm shift in language learning. The idea
that language must be taught as something that is somewhat
distanced from society, and focusing only on its structure, however,
seems already to be a thing of the past. Language is not static but
exists and evolves through a continual process of dialogue, during
which interlocutors create meaning that is based on their
communication.

Culture and identity are also extremely changeable and are
formed through interrelationships with others. Therefore, one of
the fundamental aspects of language teaching, I would argue, is
not to impart as much language knowledge as possible, but to offer
learners opportunities to discover their own reality and to understand
others in relation to themselves through language. In this sense,
language teaching can contribute to society more widely by enabling
students to reflect on their relationship with what is happening in
the world, and to act as responsible citizens. These concepts are
referred to by the Council of Europe as “plurilingual and pluricultural
competence” and “competences for democratic culture”, respectively,
and are emphasised increasingly as principles for language teaching
even outside Europe. The teaching material presented here is
devised to meet these requirements. *

The material included in this book consists of texts that cover
subjects related to contemporary issues. These texts are not only a
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tool for “reading and understanding” or “improving knowledge” of
the included topics, but also provide a resource for students to
conduct creative and independent research and collaborative
activities in order to develop a greater awareness of their own
critical thinking and metacognition. In addition, to make the material
as inclusive as possible, the Japanese text font used was chosen by
taking into account the various learning difficulties that students
of the Japanese language often face.

It is my sincere hope that people learning Japanese, and those
involved in its teaching, can grow together.

Miho Tokimoto

*

Council of Europe (2001) Common European Framework of Reference for
Languages

Council of Europe (2016) Competences for Democratic Culture: Living together
as Equals in Culturally Diverse Democratic Societies

Council of Europe (20 | 8) Common European Framework of Reference for
Languages: Learning, Teaching, Assessment Companion Volume with New
Descriptors

Tokimoto (202 1) Un esperimento di utilizzo del drama work. In Kaiser et al.
(Eds.). Competenza comunicativa: insegnare e valutare. (pp.19 1-198).
Roma: Sapienza Universita Editrice.

BAK (2022) TRENXEDNLHDOBFRBFEETOV 27 b7 -7 DRL—AFRTH
EE%BEL T, https://eaje.eu/pdfdownload/pdfdownload.php?index=402-
4 | 3&filename=tokimoto.pdf&p=online2020

BRtAs (2019) NERIBFAREFALE T&l, RBETSF Py —RMOKERE, Mt
AKEHRE, D5EKE, RABBOEIBADEM—, https://eaje.eu/pdfdownload/
pdfdownload.php?index=286-322&filename=panel-sato-nemoto-nishizawa-
tokimoto-uehara.pdf&p=belgrade
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Characteristics and user guide

Look at the picture of the bento on the book’s cover. What do
you think is inside? What are its features? Ask your Japanese
friends to describe what memories they have of the bento that they
used to eat as children, and what ingredients they liked best, or who
prepared them. If you were to make one, what ingredients would
you like to use? Look for where the ingredients in the picture were
produced. Were they grown in Japan? As can be seen, by taking the
bento box as a starting point, a wide variety of topics can be
explored. The aim of New Pathways to Japanese is precisely that
- to start with a text and then use the topics presented to create
new learning activities.

1. Target

This textbook is designed for students with Japanese language
skills at N2 level to encourage them to participate more actively in
the learning process.

2. Different themes and levels
The book contains ten chapters, each of which deals with a topic
relating to contemporary society or a theme which can generate
interest in learners of the Japanese language. Subjects frequently
presented in other textbooks, such as robots or renewable energies,
are not included but every effort has been made to address new
topics as much as possible. The content is designed around three
levels based on vocabulary and kanji, with each chapter containing
two texts of different difficulty levels. These are listed below, and
students are expected be able to understand 90-93% of the text if
they know the corresponding number of words and kanji.
ek easy, 2,000 words and 400 kanji
Y¥¥%k  average, 4,000 words and 600 kanji
Yevede relatively difficult, 6,000 words and 800 kanji
(Classifications according to the Matsushita Laboratory for
Language Learning)
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Chapters 1 - 3 consist of Y% % and ¥ level texts, Chapter
4 of Y% and ¥e¥e¥ level texts, and Chapters 5 - 10 of ¥k
and %% level texts. How students start and proceed will depend
on their interests and syllabus of the course they take at the
institution at which they are studying. The second text (B) is more
challenging than the first (A), so students can, for example, use
text A to prepare at home for the reading and classroom activity
based on text B. Alternatively, they could read only text A to acquire
some basic knowledge on the subject and then continue with research
and production activities. Furthermore, it is also possible to use
texts of the same level on different topics to explore different
themes.

3. Structure
DL ATIC Lead-in

A pre-reading section at the beginning of each chapterintroduces
students to the topic through questions. These help students to
think about the topic, especially in relation to their own experiences
and knowledge.

@A Main text

There are 20 texts on 10 topics in the book. The levels are
organised according to the above-mentioned criteria, and kanji not
included in the defined levels have furigana when they first appear.

&% Vocabulary list

Words not included in the given level are listed in the vocabulary
list, with English translations of the meanings used in the main text.
It is advisable to make vocabulary learning as active as possible in
class, working, for instance, with word analogies based on previously
learnt kanji, rather than consulting the translation from the
beginning. Non-assimilated Japanese words into the English lexicon
(as defined by the Oxford English Dictionary) are italicised.

@rEH H L 5 Comprehension
These sections contain questions to ensure that comprehension
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of the text has been achieved. They are presented so that students
can gain an initial overview of the content, and then go on to read
the details.

®%/ — b Grammatical notes

These are not intended to introduce new grammatical elements
but designed simply to help students to see what contexts in which
certain elements, already learned, are used.

©®£5 8% List of kanji words

The kanji with furigana are listed. A summary of these words
with translations is also included at the end of the book in the order
of the lessons.

@ > TH LS Activity hints

These are activity examples to encourage students to verbalise
what they wish to say, or to communicate the results of any research
they have undertaken. Various oral production activities are inspired
by drama work, which is a method that seeks to enrich learning by
incorporating theatrical elements into study activities. This does
not, however, aim to produce perfect performances or that learners
speak Japanese like a native speaker by preparing the text in
advance. Rather, it is a teaching technique that helps to form active
and creative knowledge in the student by intervening in the process
of developing a research-based performance and promoting
democratic citizenship through understanding others and
collaborating with them. Linguistic accuracy may also be enhanced
by adding activities such as scriptwriting.

An example of a task could be: “Let us, divided into groups,
simulate a TV programme on...e.g. terakoya”. If, instead of just
stating the facts, the students act, for example, as commentators
or critics in the TV programme, they will be able to relate to the
topic in hand and make their learning more active and deeper. It is
advisable, in these scenarios, to add other characters using one’s
imagination and creativity, such as someone being interviewed on
the street or doing voluntary work.
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®%& K &35! Appendix

1. Solutions: Examples of solutions for #EH & & .

2. Glossary in aiueo order: a list of all the words listed in the
vocabulary list sections, with the exception of some proper nouns.

3. List of words written in kanji in lesson order with the English
translations.

4. 5. Indexes of grammatical elements presented in the grammar
notes, in lesson order and in aiueo order.
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